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Objectives
Read these objectives. The objectives tell you what you will be able to do when you have successfully  
completed this LIFEPAC . When you have finished this LIFEPAC, you will be able to:

1. Explain some words’ histories and levels of 
meaning.

2. Spell noun plurals and suffixes.

3. Identify selected sentence elements and 
use them to construct coherent and concise 
sentences.

4. Punctuate writing to make ideas clear.

5. Explain elements of an expository essay.

6. Explain the elements of a speech.

7. Identify the elements of oral interpretation.

8. Explain necessary listening skills.

9. Identify the major points in reading material.

10. Explain some elements of poetry and interpret 
poems.

11. Identify the characters and structure of the 
drama Everyman.

12. Explain some elements of short stories.

13. Discuss the novel In His Steps using the skills 
acquired in this series.

Looking Back

Introduction
The preceding LIFEPACs in tenth grade Language Arts present the history of English, its complex structure, 
its various levels of usage, its effective use, and its power in imaginative pieces of literature. You undoubt-
edly realize that all nine LIFEPACs are related, but perhaps you need to pull all that information into struc-
tures so that you can remember the relationships you noticed earlier. You may also need to review details. 
Do you remember, for example, how to form the plurals of nouns, how to read the etymology of a word, 
or how to prepare for an oral interpretation of a piece of literature? The information you have examined is 
worth understanding and remembering. You may not have the time, however, to go through the previous 
nine LIFEPACs exercise by exercise.

This tenth LIFEPAC® was written to help you to review the details you have forgotten and to enable you to fit 
together bits of knowledge until you are aware of larger, useful patterns. You will be given opportunities to 
test your knowledge with new exercises. You will frequently be given summaries that emphasize the import-
ant points in the material you have studied. Finally, because this review is organized somewhat differently, 
you will be able to exercise and combine skills repeatedly. You may even find that information that was 
difficult before has suddenly become easier. Think of this review as a means of enjoying and remembering 
valuable information.
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Survey the LIFEPAC. Ask yourself some questions about this study. Write your questions here.

_________________________________________________________________________________________________________ 

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________ 

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________

_________________________________________________________________________________________________________
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1.  WRITING
Throughout history many of the people most 
remembered and respected have left writ-
ten records of their thoughts or transactions. 
In present society you must be able to write 
clearly and concisely in order to record busi-
ness transactions, scholarly exercises or stud-
ies, and personal messages. Your manner of 
written expression reveals not only your mes-
sage but also your level of education and your 
willingness (or unwillingness) to have your-
self easily understood. Clearly, writing well is 
essential.

Yet, writing well is difficult because so many 
skills are involved. You must spell and form 
words correctly, you must arrange sentences 
clearly, you must construct paragraphs logi-
cally, and you must pull paragraphs together 
so that they work to form a unified piece of 
writing. All these skills require frequent review, 
careful examination, and, finally, practice. This 
section should enable you to review, to under-
stand, and to practice writing skills.

Section Objectives
Review these objectives. When you have completed this section, you should be able to:

1. Explain some words’ histories and levels of meaning.

2. Spell noun plurals and suffixes.

3. Identify selected sentence elements and use them to construct coherent and and concise  
sentences.

4. Punctuate writing to make ideas clear.

5. Explain elements of an expository essay.

Vocabulary
Study these words to enhance your learning success in this section.

 antecedent appositive connectives
 connotation coordinating conjunction etymology
	 expository	writing	 illustrative	 inflections
 intensive levels of usage nonrestrictive
	 process	analysis	 reflexive	 restrictive
	 suffix	 syntax	 verbal

Note: All vocabulary words in this LIFEPAC appear in boldface print the first time they are used. If you are unsure of the 
meaning when you are reading, study the definitions given in the glossary.
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UNDERSTANDING AND USING 
WORDS
The building blocks of our language are words, 
units of speech that have independent mean-
ing and are written with a space on either side. 
To use words effectively, you need to under-
stand their levels of meaning and to spell them 
correctly so that they may be read by others.

The development of English. The history of 
English is interesting and useful in helping you 
understand features of the English language 
that do not seem to make sense otherwise. 
Chart 1 should enable you to review the major 
periods of English brought about by invasions, 
travel, and political and cultural developments. 
If any part of the chart is unfamiliar to you, you 
should review Language Arts 1001, Section 2, 
in more detail. Even this general outline should 
convince you that English as it is known today 
has undergone constant changes.

These historical changes have produced dif-
ficulties in English. Many words are spelled 
and formed as they were when they were first 
borrowed from other languages. Some Old 
English words retain spellings that made more 
sense when English was pronounced differently 
and was heavily inflected. Thus, our spelling 
“rules” must take into consideration the rules 

of many other languages at several periods of 
development. In addition, words have taken 
on new meanings as history has offered new 
experiences.

 Complete the following activity.

1.1  Use the information in the chart to the right to make a chart of your own. You may condense 
information or use different groupings, but you should point out in some way how English 
has changed. Explain your chart to your teacher.

TEACHER CHECK
initials date
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CHART 1: THE HISTORY OF ENGLISH

Period Characteristics of 
that Period’s English Historical	Influences

English of the Period 
That Survived In 
Today’s English

Old English (Anglo Saxon) 
AD 450-1150

The Germanic dialects of 
the Angles, Saxons, and 
Jutes became the basis 

for English. Several words 
were borrowed from Latin; 
some of Latin’s structure 

was borrowed. About 1,000 
words were borrowed from 

Old Norse.

AD 450 The Angles, Saxons, 
and Jutes invaded England. 
AD 597 Christian missionar-
ies from Rome appeared in 
England. AD 787 The Danes 

invaded England.

83 per cent of 1,000 most 
frequently used words are 
of Old English origin. Many 

Latin words borrowed in 
that period still survive.

Middle English 1150-1475

10,000 Norman French 
words were added to 

English. The Old English 
inflectional endings were 

disappearing.

1066 The Normans, led 
by William the Conqueror, 

invaded and controlled 
England’s government, 

church, and military orga-
nizations. London became 
an important city, and its 

Midland dialect became the 
English standard dialect.

About 7,500 French words 
borrowed in that period 

are still in use.

Early Modern English 
1475-1700

The Great English Vowel 
Shift had occurred so that 
vowels were pronounced 

unlike those in Middle 
English. Portuguese, Italian, 

Spanish, Arabic, Latin, 
and Greek words were 

borrowed.

Trade with other countries 
flourished. Interest in Greek 

and Roman art thrived. 
Scientific discoveries began. 

Caxton printed books so 
that works could be quickly 
produced in several copies.

Most of the word borrow-
ings still exist. Pronuncia-
tion has remained about 

the same.

Late Modern English 
1700-1850 

Dictionaries became pop-
ular as the middle class 
became concerned with 
correct English usage.

 The Age of Reason indust- 
rialized England and Amer-

ica, and the middle class 
gained momentum.

Spelling and usage are sim-
ilar to standards adopted 

then.

Dialects other than stan-
dard London were spoken 

in America. Words outdated 
in England continued to be 
used in America, especially 

in isolated areas. Americans 
borrowed and coined words 

to name plants, animals, 
and new ways of living.

America was colonized and 
settlers moved westward.

American English has a 
vocabulary, and pronunci-
ation standards different 

from British English.

1850-Present

Inventors and manufactur-
ers formed thousands of 
new words to name and 
describe their products.

New inventions made mass 
communications, improved 
transportation, and assem-
bly- line products possible.

Thousands of words have 
been added to our vocabu-

laries since 1850. 
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Specific changes in English are outlined here. If any portion of the outline is unclear to you, review 
Language Arts 1001, Section 1.

I. Changes occur in vocabulary.

 A.  Borrowed words come from other languages. 
B.  Coined words come from English or foreign word elements, but are combined in new 
 ways to form new words. 
C. Deletions and replacements occur, usually because more popular synonyms have  
 made the less popular words pass out of use.

II. Changes occur in meaning.

 A. Amelioration occurs when a word becomes more respected. 
B. Pejoration occurs when a word becomes less respected. 
C. Generalization occurs when a word’s meaning is extended beyond its original  
 definition. 
D. Specialization occurs when a word’s meaning is narrowed within the boundaries of  
 its original definition.

III. Changes occur in pronunciation and spelling.

 A. Dialects (versions of language that differ in pronunciation, grammar, and vocabulary)  
 have occurred when groups were separated by distance or social status. 
B. Linguistic shifts in pronunciation (such as the Germanic Consonant Shift and the Great  
 English Vowel Shift) have occurred. 
C. Spelling varied according to dialect until printing began to fix certain standards.

IV. Changes occur in grammar.

 A. Affixes and bases are constantly combined to produce new words and word groups. 
B. Inflections have disappeared and a fixed word order, or syntax, has become more  
 important. 
C. The subjunctive mood of verbs is falling into disuse. 
 D. Auxiliary verbs have developed to indicate fine distinctions in tense and tone.

V. Changes occur in punctuation.

 A. Punctuation has become standardized. 
 B. Sentences have become shorter and punctuation has been simplified.

TEACHER CHECK
initials date

 Complete the following activity.

1.2 Choose either Section 1, 2, or 4 in the preceding outline and write an example for every term 
of linguistic change that is printed in italics or boldface. You may need to consult Language 
Arts 1001 , Section 1, for help, but do not use the examples given there.
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 Write the letter of the correct answer on each line.

1.3  How do you know where to find the etymology of this word?   ___________
 a. It appears in parentheses. b. It appears in brackets.  

c. It appears after Number 1. d. It does not appear in this entry.

1.4  What language is the source of this word?  ___________
 a. French    b. Spanish  

c. Old Norse   d. Old English

1.5 For which language does the abbreviation OHG stand?  ___________
 a. Old English    b. Old French 

c.  Old Hallowed Greek    d.  Old High German

1.6  The Old Saxon word far is  ____________.
 a. a cognate    b. a source 

c. an inflection    d. a pejoration

1.7  Definition 1 is   ____________.
 a. the most common definition  b. the most difficult definition 

c. a definition no longer used  d. the most recent definition

Answer the following question.

1.8  How has the meaning of the word fear changed?  _____________________________________________ 

 ________________________________________________________________________________________________

 ________________________________________________________________________________________________

1Oxford English Dictionary by permission of Oxford University Press.

The following partial entry is from the Oxford English Dictionary.1 Read it carefully and complete the 
activities that follow. If you have difficulties with the entry, the etymology, or any other elements 
review Language Arts 1004, Section 1.

Fear (fîr), sb…[OE. fær…, sudden calamity, danger, corresponds to OS. fâr ambush…, OHG. fâr, 
fem., ambush, stratagem, danger, ON. fâr,neut., misfortune, plague…]

1. obsolete: In OE.: A sudden and terrible event; peril…

2. The emotion of pain or uneasiness caused by the sense of impending danger, or by the 
prospect of some evil…

Unit  10 | Looking Back

Section 1 |9



Label the process that each of the following words has undergone. Use the appropriate code 
letter:
 a. amelioration   b.  pejoration c. specialization  d. generalization

1.9 deer, from OE dēor (any four-footed wild animal)   _________

1.10 lord, from OE hlāf weard (loaf keeper)   _________

1.11 silly, from OE sēlig (happy)  

1.12 nice, from ME nice (foolish)   _________

1.13 knight, from OE cniht (servant)   _________

1.14 meat, from OE mete (food)  

1.15 barn, from OE bere ærn (barley house)   _________

Name the language from which these words were borrowed. Use a dictionary if necessary.

1.16 bigot  _____________________________________

1.17 violin  _____________________________________

1.18 insane  ___________________________________

1.19 halo  ______________________________________

1.20 volcano  __________________________________

1.21 hamburger  _______________________________

1.22 ranch  ____________________________________

1.23 raccoon  __________________________________

Differences in American and British English 
exist. When you read something published 
in England, you may notice unfamiliar words, 
expressions, or spelling. These differences 
probably are not errors, but simply traits of 
British English. These differences have occurred 
because American speakers of English were 
unfamiliar with later British English changes 
happening after they had settled in America 
and because An American Dictionary of the 
English Language (published in 1828 by the 
American Noah Webster) simplified American 
spelling but did not simplify British spelling.

Some vocabulary differences between Amer-
ican and British English can be seen in the 
following lists.

 American   British

 pantry   larder 
touchdown   try 
water heater  geyser 
white-collar   blackcoat 
cracker   biscuit 
carnival   fun fair 
radio    wireless
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Some spelling differences that occur between 
American and British English are listed.

American  

 -or (as in honor, color) 
-er (as in center, theater) 
-ow (as in plow) 
-ize (as in criticize) 

British

 -our (as in honour, colour) 
-re (as in centre, theatre) 
-ough (as in plough) 
-ise (as in criticise)

American regional dialects also exist. British 
settlers with different dialects brought their 
variations to America. This migration, geo-
graphic barriers causing isolation, and eco-
nomic conditions causing various levels of 
social structure resulted in a number of Ameri-
can English dialects. The three general regional 
dialects are General American, New England, and 
Southern. The standard, or most accepted dia-
lect in educated circles, is nearest the General 
American dialect.

Standard English levels of usage are all used 
by educated Americans in various groups or for 
various purposes. A well-educated person may 
communicate using all three levels of usage.

Formal: has no contractions; relies on learned 
words such as terminate rather than end, 

facilitate rather than make easy, or capitulate 
rather than surrender; is usually used in schol-
arly writing.

General (sometimes labeled “Informal”): allows 
some contractions, some recently formed 
words, but avoids excessive use of slang; is usu-
ally found in newspapers, magazines, or heard 
on television or radio.

Informal (sometimes labeled “Colloquial”): 
contains many contractions and some slang; 
has fragments sometimes replacing sentences; 
is used in conversations with friends or in per-
sonal letters.

Each level of usage is appropriate for a cer-
tain group of listeners or readers. Substandard 
English, however, is rarely appropriate unless 
you deliberately want to appear uneducated.

The meaning of words. The connotations 
of words may be as important to a writer as 
the denotations of words. The denotation of 
a word is its literal meaning. You have already 
reviewed how denotations have changed, and 
you should understand how important using 
the correct word precisely is. Yet, you must 
consider not only the denotation of a word, but 
also its connotations, its suggestive meanings, 
to achieve your purpose in writing or speaking. 
If connotations are used correctly, you are able 
to create an atmosphere in creative writing, an 
overall emotional impression, a mood.

 Write which level of usage would be most appropriate for the following situations.

1.24  A campaign speech delivered to the student body  ____________________________________________

1.25  A book report written for an English teacher  __________________________________________________

1.26  A speech on disarmament for a regional speech contest  _____________________________________

1.27  A letter to a vacationing sister  ________________________________________________________________

1.28  An oral report delivered to the church’s young people’s group  ________________________________
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Complete the following lists.
1.29  List three impressions our use of English can give about ourselves.

 a.  _____________________________________________________________________________________________

 b.  _____________________________________________________________________________________________

 c.  ______________________________________________________________________________________________
1.30  List two reasons why Americans have regional dialects.

 a.  _____________________________________________________________________________________________

 b.  _____________________________________________________________________________________________

Find the words in the following sentences that have negative connotations. Write the word 
after the sentence.

1.31  My brother says that Helen is slender, but I think she’s skinny.  _______________________________

1.32  Some historians have found Senator Bigot to be firm of purpose, but Wilson found him 

stubborn. ______________________________________

1.33  The arrested young man called his vandalism a boyish prank. ________________________________

1.34  Mrs. Eliot has called her outspoken son a radical.  _____________________________________________

Describe the overall mood, atmosphere, or underlying idea of the following excerpts and 
write the words that have connotations that contribute to that mood or idea.

1.35 He was leaning against the ledge of an open lattice, but not looking out: his face was turned 
to the interior gloom. The fire had smouldered to ashes; the room was filled with the damp, 
mild air of the cloudy evening; and so still, that not only the murmur of the beck down 
Gimmerton was distinguishable, but its ripples and its gurgling over the pebbles, or through 
the large stones which it could not cover. (Wuthering Heights by Emily Brontë, Chapter 34)

  ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________

1.36 Skirting the pool she followed the path towards Rainbarrow, occasionally stumbling over 
twisted furze-roots, tufts of rushes, or oozing lumps of fleshy fungi, which at this season lay 
scattered about the heath like the rotten liver and lungs of some colossal animal. The moon 
and stars were closed up by cloud and rain to the degree of extinction. (The Return of the 
Native by Thomas Hardy, Book Fifth, Chapter 7)

  ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________
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1.37 Never can there come fog too thick, never can there come mud and mire too deep, to assort 
with the groping and floundering condition which this High Court of Chancery, most pestilent 
of hoary sinners, holds, this day, in the sight of heaven and earth. (Bleak House by Charles 
Dickens, Chapter 1)

  ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________

The	spelling	of	noun	plurals	and	suffixes. The spelling of noun plurals can sometimes be dif-
ficult for some of the reasons you have already reviewed. The following rules should help you 
considerably; consult Language Arts 1002, Section 1, if you need examples.

1. Most nouns form their plurals by adding -s.
2. Nouns ending in s, ss, ski, ch, x, or z form their plurals by adding -es. 

Exception: the -ch ending pronounced as /k/ takes only -s.
3. Nouns ending in y

a. preceded by a vowel, form their plurals by adding -s.
b. preceded by a consonant, form their plurals by changing the y to i and adding -es.
c. if they are names ending in y, form their plurals by adding -s even if the y is preceded 

by a consonant.
4. Nouns ending in o

a. preceded by a vowel, form their plurals by adding -s.
b. preceded by a consonant, form their plurals

i. by adding -s, usually, if they are musical terms.
ii. by adding -s, sometimes, if the o is preceded by a consonant.
iii. by adding -es, sometimes, even if the o is preceded by a consonant; check a 

dictionary.
5. Nouns ending in -f or -fe

a. usually form their plurals by adding -s.
b. may possibly form their plurals by changing the f or fe to v and adding -es (knives, 

loaves, leaves).
c. may possibly form their plurals either by adding -s or by using the -ves ending.

6. Compound nouns
a. usually form their plurals by adding -s or -es to the final word in the compound.
b. may form their plurals by adding -s to the main word.
c. may not fit either rule a or b; check a dictionary.

7. Nouns ending in the suffix -ful form their plurals by adding -s to -ful.
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8. Irregular noun plurals, usually based on Old English forms
a. may form their plurals by changing their vowel sound (men, feet, mice).
b. may form their plurals by adding an old plural ending (oxen, children).
c. may fit neither rule a nor b if combined with other words to form compounds (mouse-

traps, women drivers); check a dictionary.
9. Foreign plurals

a. may take -s or -es.
b. may keep their foreign plural endings (bases, crises, alumni).
c. may take either an English or a foreign plural; check a dictionary.

10. Some nouns may have one form for both singular and plural (deer, moose, trout).
a. Some nouns with the same form have an s in both the singular and plural (corps, 

Swiss).
b. Some of the s-ending nouns are used more frequently in either the singular or plural 

(news, mathematics in the singular; slacks, pants in plural).
11. Numbers, letters, signs, and words used as words form their plurals by adding ’s (if’s, k’s, 

2’s).

 Examine the following sentences carefully.
If you find an error, underline it. Write the correction in the blank following the sentence. Identity 
the error by the number and letter (if necessary) of the preceding rule that applies to the error. If 
the sentence is correct, write a C in the blank. If the sentence contains an error, it will contain only 
one error per sentence. 
Example: Dogs and wolfs are in the same family.            wolves 5 b            

1.38  How many active volcanoes are in Hawaii?  ____________________________________________________

1.39  Zooes are going to need public support.  ______________________________________________________

1.40  Several storys denied that Bam toys are made of poisonous plastic. __________________________

1.41  Cows and calfs should be sheltered in the winter.  ____________________________________________

1.42  Tariffs are dangerous restraints on trade.  ____________________________________________________

1.43  Mules and oxes are useful beasts of burden.  _________________________________________________

1.44  Both my sister-in-laws are good babysitters. __________________________________________________

1.45  Parenthesises should be placed around less important information. __________________________

1.46  Teaspoonfuls of lemon juice can enhance the flavor of whitefish.  ____________________________

1.47  The uh’s in his speech were annoying.  ________________________________________________________
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Suffixes are added to the ends of words to give them new meaning or functions.

Define	the	following	words	using	the	meanings	of	the	suffixes	listed	in	Section	1	of	Lan-
guage Arts 1002.

1.48  comfortable   __________________________________________________________________________________

1.49  applicant   __________________________________________________________________________________

1.50  fatty   __________________________________________________________________________________

1.51  servitude   __________________________________________________________________________________

Spelling suffixes can be confusing. Review the following rules. If you need to see examples, consult 
Language Arts 1002, Section 1.

1. Words ending in y
a. preceded by a vowel, take the suffix without changing the y.
b. preceded by a consonant, take the suffix after the y has been changed to i, unless the 

suffix begins with i.
c. may not follow rules a or b (daily, gaily, dryness, shyness).

2. Words ending in ie take the suffix -ing after the ie has been changed to y.
3. Words ending in a silent e

a. preceded by a consonant, drop the final e if the suffix begins with a vowel.
b. preceded by a vowel, frequently drop the final e.
c. preceded by another e, drop only one e before adding a suffix beginning  

with e (-ed, - en).
d. retain the final e if the suffix begins with a consonant.
e. retain the final e if it is preceded by c or g and if the suffix begins with a or o.

4. Words ending in a consonant
a. must have the final consonant doubled if the suffix begins with a vowel, if the word 

contains only one syllable, and if the final consonant is preceded by a single vowel.
b. must have the final consonant doubled if the suffix begins with a vowel and if the 

accent falls on the last syllable of a word with several syllables.
c. will not have the final consonant doubled if the word contains only one syllable and if 

the final consonant is preceded by more than one vowel.
d. will not have the final consonant doubled if the word contains more than one syllable 

and if the accent does not fall on the last syllable.
e. will not have the final consonant doubled if the suffix begins with a consonant.

5. Whether you should use an -able or -ible suffix can sometimes be determined by consult-
ing a word with the same root; if that word is closely related to the word you are spelling, 
note whether -able or-ible was used. If a word ending in -ation, -ition, or -ion is not a close 
comparison, -able is probably the correct suffix to use.

6. Whether you should use the -ize or -ise suffix depends on whether a word is nearly com-
plete before the ending is added. If it is nearly complete, -ize is usually correct. If it is not 
complete or nearly complete, then rise is usually correct.
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 Read the following sentences.
If you find an error, underline it, write the correction in the blank following the sentence, and 
identify the error by the number and letter of the rule that applies to the error. If the sentence is 
correct, write a C in the blank. If an error occurs, each sentence will have only one.

1.52  The bird was freed because it would have broken its wings in the cage. 

 ________________________________________________________________________________________________

1.53  Always avoid wordyness in writing a descriptive passage. _____________________________________

1.54  The speaker’s reliance on notes made the question-and-answer session dull. 

 ________________________________________________________________________________________________

1.55  The arguments against establishing a student disciplinary committee are unconvincing. 

 ________________________________________________________________________________________________

1.56  What experiences and achievements qualify you for this job?  ________________________________

1.57  The disease is dangerous but controlable.  ____________________________________________________

1.58  The dieing poet asked to be buried in the country he had described in his poems. 

 ________________________________________________________________________________________________

1.59  Jesus extended His blessings to those men and women who needed His forgiveness most; 

when He first met them, they were not always humble or virtueous.  _________________________

1.60  Recent studies emphasise that smoking is destructive for every age group. 

 ________________________________________________________________________________________________

1.61  Choose words with preciseion and care.  ______________________________________________________
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 For the word in parenthesis, write the correct form (a), list the part of speech (b), list 
the part of speech to which you will have to convert the word so that the sentence makes 
sense (c), and write the number from the preceding list of the change taking place (d).

1.62  Roses usually a.  _____________________________  empty corners. (beauty) 

 b.  ____________________________  c. ___________________________ d.  ______________________________

1.63  Writing a ten-page report is a time-consuming a.  ___________________________. (assign)

 b.  ____________________________  c.  ___________________________ d.  ______________________________

1.64  Admitting his mistake was a a.  ______________________________  act. (man) 

 b.  ____________________________  c.  ___________________________  d.  ______________________________

1.65  Jesus’s followers a.  ____________________________  gave their belongings to the poor. (happy) 

 b.  ____________________________  c.  ___________________________ d.  ______________________________

1.66  The dark clouds will a.  _______________________________  as the sun goes down. (light) 

 b.  ___________________________   c.  ___________________________ d.  ______________________________

1.67  The man showed great a.  ________________________________  in his decision. (wise) 

 b.  ____________________________  c.  ___________________________  d.  ______________________________

Suffixes are useful for increasing our reading, 
writing, and speaking vocabularies. As you 
speak and write, suffixes help you to use famil-
iar words in several positions requiring differ-
ent parts of speech. As you read, suffixes help 
you to understand difficult words. The following 
list should help you to review the changes that 
suffixes can make. Examples are in Language 
Arts 1002, Section 1.

Suffixes can change
1. verbs to nouns (-ment). 
2. adjectives to nouns (-dom, -ness). 
3. nouns to verbs (-ise -ize, -fy). 
4. nouns to adjectives (-ish, -ly). 
5. adjectives to adverbs (-ly). 
6. adjectives to other parts of speech

     (-en, -ize).
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 Use verbals to combine the following groups into one sentence.

1.68  He ran swiftly. He was able to overtake the child.  _____________________________________________ 

 ________________________________________________________________________________________________

1.69  I know that I can do better. This knowledge will help me to persist.  ___________________________ 

 ________________________________________________________________________________________________

Underline the verbals in the following sentences and write after each sentence whether 
the	verbals	underlined	are	participles,	gerunds,	or	infinitives,	and	how	they	function	(as	
subject, object, predicate nominative, adverb, adjective).

1.70  I recall participating in a spelling bee.  _________________________________

1.71  There’s always plenty of work to be done in any small town.  __________________________________

1.72  His greatest ambition is to follow in his father’s footsteps.  _______________________________

1.73  We must not shrink from exploring our mistakes as well as our successes. 

 ________________________________________________________________________________________________

1.74  Wounded and starving, the wolf left the pack to die.  ___________________________________

UNDERSTANDING AND CONSTRUCTING SENTENCES
You remember that a sentence must have a sub-
ject and a predicate, and that it must express a 
complete thought. Now that you have reviewed 
how words have developed and how they are 
formed, you are ready to review how they func-
tion or work together to form sentences.

Verbals. Verbals are verb forms that function 
as nouns or modifiers while retaining the char-
acteristics of verbs. They are useful in writing 
because they enable the writer to combine 
thoughts without using unnecessary words 
and because their structure provides a variety 
that would not be possible by simply writing all 
thoughts in clauses. The three types of verbals 

are listed, defined, and explained here. Consult 
Language Arts 1003, Section 2, for further 
information.

1. Participles are verbals used as adjec-
tives. 
present participle ending, -ing (praying) 
past participle ending, usually -ed 
(prayed); irregular verbs vary (written)

2. Infinitives are verbals preceded by to 
and used as nouns, adjectives, or 
adverbs. (to forgive, to be forgiven)

3. Gerunds are verbals ending in -ing and 
used as nouns.
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 Underline the phrases in the following sentences and write the functions of those 
phrases on the lines.

1.75  Mary found Jesus questioning the priests.   ______________________________________

1.76  Choose your words with great care.   ______________________________________

1.77  Earning money has been a difficult task this summer.   ______________________________________

1.78  Why do you want to destroy this animal’s burrow?   ______________________________________

1.79  Her main concern was wearing a diamond necklace.   ______________________________________

1.80  The best topic to write about is one you know well.   ______________________________________

1.81  Many scientists have been researching the possibility  
of black holes.   ______________________________________

Write sentences.

1.82  Use a prepositional phrase as an adjective.  ___________________________________________________ 

 ________________________________________________________________________________________________

1.83  Use a prepositional phrase as an adverb.  _____________________________________________________ 

 ________________________________________________________________________________________________

Phrases. A phrase is a group of related words lacking a subject and a predicate and functioning as 
a single grammatical unit. The following types were presented in Language Arts 1003, Section 2:

1. Prepositional phrases begin with such words (prepositions) as these:

  of  by   over   above   before  into

  in  for  on   after   behind  inside

  to  from   with   against  below   under

  at  in   about   among  except  upon

 Prepositions take objects (which may have modifiers), and the prepositional phrases may 
function as adjectives, adverbs, or nouns.

2. Participial phrases are composed of participles and their objects and modifiers. The 
phrases function as adjectives and should be placed as close as possible to the words 
modified. A “dangling” modifier may result if the participial phrase is placed at the begin-
ning of a sentence but does not modify the subject that follows.

3. Gerund phrases are composed of gerunds and their objects and modifiers. They function 
as nouns.

4. Infinitive phrases are composed of infinitives and their objects and modifiers. They may 
function as nouns, adjectives, or adverbs.
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Subordinate clauses. Subordinate clauses subordinate less important ideas to more important 
ones. Although subordinate clauses do have subjects and predicates, they are not complete sen-
tences by themselves. Review the following types found in Language Arts 1006, Section 1:

1. Adjective clauses modify nouns or pronouns. Relative pronouns (who, whom, whose referring 
to people; which referring to things, animals, or groups; and that referring to people and 
things) introduce adjective clauses, 
 
OR subordinate conjunctions, sometimes called relative adverbs—such as where, when, 
why—introduce adjective clauses, 
 
OR the understood conjunction or pronoun may be absent.

Restrictive adjective clauses are necessary to the meaning of the nouns or pronouns modified 
and are not set off with commas.

Nonrestrictive adjective clauses are unnecessary and should be set off by commas. In the sen-
tence, “The man who is entering that room should be stopped,” we do not use commas because 
we need to know which man should be stopped. In the sentence, “John Sistine, who is president 
of the Painter’s Club, will speak tomorrow,” we use commas because the specific name John Sistine 
has already identified the man without the added clause.

2. Adverb clauses modify verbs, adjectives, or adverbs. Subordinate conjunctions introduce 
adverb clauses:

 When?  while, when, whenever, as, as soon as, before, after, since, until

 Where?  where, wherever

 How?   as if, as though

 Why?   because, since, as, so that, for, in case

 On what condition?  if, unless, though, although, even though, provided that, whether

 Comparison/Contrast  than, as

3. Noun clauses function as subjects, objects, complements, predicate nominatives, or in any 
way that a noun can function. Relative pronouns or subordinate conjunctions may intro-
duce them.

1.84  Use a participial phrase.  ______________________________________________________________________ 

 ________________________________________________________________________________________________

1.85  Use a gerund phrase as a subject.  ____________________________________________________________ 

 ________________________________________________________________________________________________

1.86  Use a gerund phrase as an object.  ____________________________________________________________ 

 ________________________________________________________________________________________________

1.87  Use an infinitive phrase as an object.  _________________________________________________________ 

 ________________________________________________________________________________________________
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 Combine these ideas into one sentence using subordinate clauses.

1.88  John Keats wrote poetry about art’s relationship with life. Keats lived in the nineteeth 
century.

  ________________________________________________________________________________________________

 ________________________________________________________________________________________________

1.89  You should prepare to go on stage at the right time. I shall tell you the best time. 

 ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________

1.90  Instead of preaching about punishment and revenge, Jesus taught two things. We should 
love and forgive each other, He taught.

  ________________________________________________________________________________________________

 ________________________________________________________________________________________________

1.91  Betty sent some beautiful flowers. I put them in my brightest window. 

 ________________________________________________________________________________________________ 

 ________________________________________________________________________________________________

Write sentences with clauses performing the following functions.

1.92  predicate nominative  _________________________________________________________________________ 

 ________________________________________________________________________________________________

1.93  modifier to the subject  ________________________________________________________________________ 

 ________________________________________________________________________________________________

1.94  modifier to the verb  __________________________________________________________________________ 

 ________________________________________________________________________________________________
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Pronouns. Pronouns are substituted for nouns. They should have one-word antecedents. The fol-
lowing outline explains the six categories of pronouns discussed in Language Arts 1006, Section 2:

1. Relative pronouns (who, whom, whose, which, and that) introduce dependent clauses.

2. Interrogative pronouns (who, whom, whose, which, what) ask questions.

3. Demonstrative pronouns (this, that, these, those) point out to whom or to what the speaker is 
referring.

4. Indefinite pronouns do not specify definite or specific things:

 Always singular.  one, anyone, someone, no one, everyone,  
   anybody, somebody, nobody, everybody,  
   anything, something, nothing, everything, either, 
   neither, another, each

 Always plural:  both, few, many, others, several

 Either singular or plural (depending on whether it refers to a singular or plural noun):  
    some, all, most, none, any

5. Compound-personal pronouns end with the words self or selves and may be either reflexive 
or intensive. Do not use a “self” pronoun unless the antecedent has already appeared in 
the sentence. Language Arts 1006, has specific examples.

6. Personal pronouns designate the person speaking, spoken to, or spoken about. They may 
have masculine, feminine, or neuter gender. The following chart should help you to review 
the cases of personal pronouns:

SINGULAR
Nominative case Objective case Possessive case

(subject, predicate 
nominative)

(direct object, indirect object, 
object of preposition )

1st person I me my [mine]
2nd person you you your, [yours]*
3rd person he, she, it him, her, it his, her, its*, [hers]*

PLURAL
1st person we us our [ours]*
2nd person you you your [yours]*
3rd person they them their [theirs]*

[ ]’s indicate noun substitutes.

* indicates that no apostrophe is used.
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Reminders to prevent problems:

1. Be alert to elliptical clauses (clauses with words left out); supply the missing words men-
tally so that you can discover the use and case of any pronoun that confuses you.

2. Remember that whom is in the objective case; never use it as a subject or predicate 
nominative.

3. Use the pronoun it, instead of they, as a pronoun for collective nouns used as a unit.

4. Make certain that pronouns agree with their antecedents in person, number (singular or 
plural), and gender.

5. Make certain that each pronoun has a clear, one-word antecedent. 

6. Place pronouns as close as possible to their antecedents to avoid confusion.

 Write the appropriate pronoun form on the line.

1.95  (Who, Whom)  _______________________________ should we select as our temporary chairman?

1.96  Give the letters to Jean and (I, me)  _________________________________________________________ .

1.97  Charles is more eager to have the job than (I, me)  _________________________________________ .

1.98  Would you like Fred and (myself, me)  ______________________________  to leave for lunch now?

1.99  Some people are able to laugh at (themselves, they, them)  ________________________________ .

1.100  The woodpeckers (that, who)  _________________________________  nest in this tree wake us up.

1.101  I (myself, me) ________________________ was moved by the sermon.

1.102  Sara intends to rehearse her speech by reading it to Ellen and (myself, I, me). 

________________________

1.103  could never accept (its, it’s)  _____________________________________________________ conclusion.

Explain why the following sentences are unclear.

1.104  Julie went with Sarah to the supper. She was happy. ________________________________________

 ______________________________________________________________________________________________ 

1.105  Yesterday we cleaned the yard, which took longer than we had planned.  __________________

 ______________________________________________________________________________________________

1.106  I heard Mom and Dad scolding Mac for his drop in grades. That has been going on for a 

long time.  ___________________________________________________________________________________

 ______________________________________________________________________________________________
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Sentences. Sentences have both subjects and predicates and express complete, independent 
thoughts. They work together to develop paragraphs, which are the basic building units of a 
composition. Reviewing the following sentence types should enable you to add variety and logic to 
your writing.

1. A simple sentence has at least one subject and one predicate (the subject and predicate 
may be compound, however).

2. A compound sentence contains at least two complete thoughts or independent phrases and 
can be divided into two or more simple sentences. These independent clauses are usually 
joined by a coordinating conjunction (and, but, or), or sometimes by a semicolon(;). These 
thoughts are usually joined because they are closely related in meaning.

3. A complex sentence contains one complete (or independent) clause and one or more sub-
ordinate (or dependent) clauses. You have already reviewed the ways that subordinate 
clauses are introduced. Complex sentences connect ideas and indicate their relative 
importance by subordinating less important thoughts to more important ones.

4. A compound-complex sentence contains two or more independent clauses and one or 
more subordinate clauses.

 Write S for simple, C for compound, Cx for complex, CC for compound-complex, or F  
 for fragment.

1.107   ____________  If that was the design, it certainly succeeded.

1.108   ____________  I told him a friend of mine had commissioned me to make some inquiries 
about a cherished companion.

1.109   ____________  He never smiled, he never frowned, he never changed his voice from the 
gentle-flowing key to which he turned the initial sentence.

1.110   ____________  She was one of those charming girls, born by a freak of destiny in a family of 
toilers.

1.111   ____________  She dressed simply, because she had no means of adornment.

1.112   ____________  When he and himself agreed upon anything.

1.113   ____________  And yet, that awful tiger, those shrieks, that blood!
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 Rewrite the following passage; combine thoughts to produce compound sentences 
and show logical relationships by subordinating less important clauses to more important 
ones. Use proper conjunctions, and use verbals or phrases wherever needed.

1.114  The sky was growing gray. The clouds were darkening. The sun was low. It was tinged with 
red. A biting wind blew. It was from the north. The tree branches whispered. The birds did 
not sing. They had gone to sleep. I was lonely. I thought about a warm walk last spring.

  ______________________________________________________________________________________________ 

 ______________________________________________________________________________________________ 

 ______________________________________________________________________________________________ 

 ______________________________________________________________________________________________ 

 ______________________________________________________________________________________________

 ______________________________________________________________________________________________

ORGANIZING PARAGRAPHS
A paragraph may have any number of sentences, but must develop one main idea. It can be 
thought of as a composition in miniature. It is usually developed in much the same way as a com-
position: by examples, comparisons and contrasts, explanations (or definitions), or arguments (or 
reasons) making the meaning of the topic sentence clear.

Follow these steps to construct a paragraph:

1. Write a topic sentence that states the subject of the paragraph.

2. Develop the topic sentence by using sentences that give examples, comparisons, explana-
tions, or arguments.

3. Organize these supporting sentences carefully by importance, steps, time, or space (order 
with which objects are observed).

4. Avoid introducing sentences that do not support the topic sentence, and avoid repeating 
ideas.

5. End the paragraph by summarizing or referring to the topic sentence.

6. Begin a new paragraph when you want to make a change of focus in one of the following 
areas (see Language Arts 1005, Section 1): 

  time  point of view place  speaker 
 action  idea mood  step

7. Use connectives and transitions to join paragraphs and sentences.

a. Repeat key words or patterns from previous sentences or paragraphs (called “Echo” in 
Language Arts 1005).

b. Refer to the topic being discussed with such words as this, that, these, such, those.
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c. Use pronouns with antecedents in previous sentences or paragraphs.

d. Use conjunctions or adverbs with appropriate meanings 
(a larger list is in Section 1 of Language Arts 1005):

i. To add ideas—and, more, also, too, besides, similarly, in the same way

ii. To take away, limit, or oppose—but, however, nevertheless, yet, though, on the 
other hand

iii. To show time—while then, meanwhile, later, soon, now

iv. To show order—next, finally, then, first, second

v. To introduce an example—for example, for instance, to illustrate

vi. To show a result or conclusion—therefore, for this reason, as a result, consequently

vii. To repeat an idea—in other words, in summary, in short, briefly

viii. To compare—likewise, similarly, in the same way

ix. To show space—beneath, straight ahead, on the left, in the middle, to the right

e. Be sure the contents of the sentences or paragraphs are related; no repetition, con-
nectives, or transitions can tie together unrelated ideas logically.

 Make paragraph divisions in the following passages. Underline the beginning of the 
sentence that should begin a new paragraph, and explain the change of focus in the blank; is it 
time, place, action, mood, point of view, speaker, idea, or step?

1.115  The only hope for the youth in which there was any element of certainty was based upon 
the success of the princess in discovering this mystery; and the moment he looked upon 
her, he saw she had succeeded, as in his soul he knew she would succeed. Then it was that 
his quick and anxious glance asked the question: “Which?” It was as plain to her as if he 
shouted it from where he stood. There was not an instant to be lost. (from “The Lady, or 
the Tiger,” by Frank R. Stockton).  
 
 ______________________________________________________________________________________________

1.116 Then he says, “One–two–three–jump!” and him and the feller touched up the frogs from 
behind, and the frog hopped off, but Dan’l give a heave, and hysted up his shoulders—
so— like a Frenchman, but it wan’t no use— he couldn’t budge; he was planted as solid 
as an anvil, and he couldn’t no more stir than if he was anchored out. Smiley was a good 
deal surprised, and he was disgusted too, but he didn’t have no idea what the matter was, 
of course. The feller took the money and started away; and when he was going out at the 
door, he sorter jerked his thumb over his shoulders—this way—at Dan’l and says again, 
very deliberate, “Well, I don’t see no p’ints about that frog that’s any better’n any other 
frog.” (from “The Celebrated Jumping Frog of Calaveras County,” by Mark Twain). 
 
 ______________________________________________________________________________________________
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Write a paragraph.

1.117  Answer the following questions and write the completed paragraph in the space that 
follows. Pay close attention to spelling, word formation, phrases, clauses, and sentence 
variety and arrangement.

 a. What is the topic you have selected?  _____________________________________________________

 ______________________________________________________________________________________________

 b. What method will you use to support or explain your topic?  _____________________________ 

 ______________________________________________________________________________________________

 c. Write your paragraph, arranging your support carefully.  _________________________________

 ______________________________________________________________________________________________

TEACHER CHECK
initials date

PUNCTUATING IDEAS
A skilled writer’s punctuation is rarely noticeable, but an unskilled writer’s punctuation can 
become so obvious that it annoys and misleads readers. Properly placed punctuation marks 
should enable readers to group together and separate ideas naturally and meaningfully. Remem-
ber that readers cannot hear your voice pause or fall; they must rely on your punctuation. Review 
the following basic rules. Make certain that your review of sentence types and conjunctions has 
been thorough. Punctuation examples may be found in Language Arts 1008, Section 3.

Commas

1. Place a comma before a conjunction introducing an independent clause.

2. Set off a nonrestrictive dependent clause with commas. Note that restrictive dependent 
clauses are not set off by commas.

3. Set off appositives (nouns, pronouns, or noun or pronoun phrases that follow another 
noun or pronoun to explain it, and are grammatically the same) with commas.

4. When using quotation marks, place a comma or period within the quotation marks.

5. Set off words of direct address (names of those spoken to directly) with commas.

Semicolons

1. Join two independent clauses with a semicolon if a conjunction is not used.

2. Use both a semicolon and a conjunction to join two independent clauses if one of the 
independent clauses contains commas.

3. Place semicolons (if needed) outside quotation marks.
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Quotation Marks

1. Put quotation marks around only the words a character actually speaks. Remember that 
introducing a new speaker requires a new paragraph.

2. Place commas or periods inside final quotation marks, and colons or semicolons outside 
the final marks. Question marks or exclamation points are placed inside quotation marks 
if they punctuate only the quotation. If they punctuate the entire sentence (including 
words outside the quotation), they are placed outside the quotation marks.

3. Do not place punctuation marks around an indirect quotation, a summary of what was said.

Apostrophes

1. Add -’s to form the possessive of words that do not end in s.

2. Add -’s to form the possessive of words with singular forms ending in s.

3. Add only an apostrophe (‘) to form the possessive of words with plural forms ending in s.

4. Add the possessive ending only to the second noun to show joint ownership.

5. Add the possessive ending to both nouns to show separate ownership.

6. Add the possessive ending to only the last word of compounds.

7. Note that possessive personal pronoun forms do not require apostrophes.

8. Use an apostrophe to form a contraction (a combination of words in which letters have 
been dropped).

9. Do not confuse the contractions you’re, it’s, and they’re with the personal pronouns your, 
its, and their.

 Correct the following sentences by slashing through incorrect punctuation marks, by  
writing the corrected form above the mistake, and by inserting marks where they are 
needed.

1.118  John are you certain you understand?” Emily asked.

1.119  Its going to be a long wait the nurse confided.

1.120  Is that notebook your’s or mine?

1.121  We could wait or we could leave.

1.122  Losing the necklace produced a mixed result, she became old with work, but she also 

became more tolerant of poverty.

1.123  John and Mary house has a large front yard.

1.124  Charles essay was too long and mine was too short.

1.125  We enjoyed the sermon, we found help and comfort for so many of our problems.

1.126  John warned, “I would wait Ellen if I were you.”
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WRITING COMPOSITIONS
The material that you have reviewed so far has 
been preparing you for the difficult but exciting 
process of writing a composition. Even writers 
whose work has been judged excellent have 
admitted that writing is not easy and that its 
difficulty often makes it unpleasant. Yet their 
skills and practice have enabled them to use 
their talents wisely, even as those wise servants 
multiplied their talents in Jesus’s story (Mat-
thew 25:14-30).

Your first concern in writing a composition is 
your reader. You write ideas down so that they 
may be recorded and read; if you did not want 
them read, you probably would not bother to 
put them on paper. Since you want your writing 
to be read and understood, you need to follow 
several guidelines to put your meaning into 
a form that makes sense to someone else. If 
your writing is hurried and disorganized, your 
reader will not be able to follow your thinking, 
and your composition will have been a waste of 
everyone’s time.

Expository writing. You will review the types 
of expository writing because most of your 
future writing will fit into this category. In Lan-
guage Arts 1006, Section 3, you learned that a 
writer may use one of, or a combination of, six 
types of expository structure:

1. cause and effect,

2. definition,

3. classification or division,

4. process analysis,

5. comparison or contrast, and

6. illustration or example.

A few of these types should be quite familiar; 
you have already learned that paragraphs 
may be developed in some of these ways. 
Just as you develop and support a topic or 

main idea in a paragraph, you explain, sup-
port, or develop a main idea in an expository 
composition.

Recipes, instruction sheets, and “how to” 
articles are all examples of process analysis 
themes. These themes give excellent practice 
in making information clear and in ordering it 
carefully. In writing a process theme, keep the 
following points in mind:

1. Give instructions clearly without pre-
senting unnecessary opinions or mis-
leading details.

2. Pretend that your instructions are 
being written for someone who knows 
nothing about the process being 
described.

3. Organize the steps carefully according 
to the order your reader will have to 
use (probably chronological order).

4. Explain why certain steps are necessary.

5. Explain exactly how each step is to be 
done, using examples and comparisons 
whenever necessary.

If you have an idea instead of a process to 
explain, you can use a number of ways to 
support or develop that idea. You can define 
the idea, give examples of it, compare or con-
trast it with something else, or divide it into its 
parts. The illustrative paper is a good exercise 
because writing it teaches you to state your 
idea or thesis in one sentence in your first para-
graph, and then to support that sentence with 
a number of carefully chosen and described 
illustrations or examples. Sometimes these 
examples can be described by comparing them 
to things that might be more familiar. Often, 
several types of exposition are mixed together; 
even though the structure of the composition 
fits one type, individual paragraphs can be 
developed using other types.

Unit  10 | Looking Back

Section 1 |29



Literary critique. Writing a literary critique can involve using a number of the structures previ-
ously listed, but it usually requires classifying (discussing by classes) the work of literature and 
evaluating the skill with which individual elements have been handled. Since readers of your liter-
ary critique may rely on your opinions, you should know what you are writing about. You will need 
to have a solid understanding of the effective use of literary techniques. More importantly, you 
will need to understand and appreciate the work of literature you are evaluating; you should have 
read it several times so that your judgment is sound.

The following steps will help you to review the process for writing a literary critique:

1. Read the literary work you intend to “review” several times and write notes about some of 
its important points, its strengths, and its weaknesses.

2. Read about the author of the literary work and about the setting of the story. If parts of 
the literary work still confuse you, try to find what some critics have said about the work.

3. Arrange those notes until you have an orderly outline to guide you in your writing.
4. Make certain that your outline includes these elements:

a. brief statements in your introduction about
i. the time and place of the story (or novel or poem),
ii. the characters of the story, and
iii. the plot of the story;

b. your evaluation of the author’s use of setting, characters, plot, point of view, theme or 
purpose, conflict, and any other elements that should be mentioned.

5. Allow your outline to sit overnight. Then reread it, making certain that all the points   
 included are important and properly arranged.

6. Ask yourself these questions so that your judgment is thoughtful and fair:
a. about setting:

i. If the setting is important in the story, are descriptive passages realistic, smoothly 
written, quotable?

ii. Does the setting have a mood or atmosphere that contributes to the theme?
iii. Does the author’s description of the setting appeal to your five senses?

b. about characters:
i. Do the characters behave as people in their situations would behave?

 Label the following topics according to the types of exposition that would provide 
the best overall structure for the topics. Write P for process, I for illustrative, C for comparison/
contrast, D for definition, and CD for classification/division.

1.127   ____________  The meaning of freedom 

1.128   ____________  Tying a shoe 

1.129   ____________  Charity should begin at home.

1.130   ____________  The structure of Congress

1.131   ____________  Grade averages are higher now than they were ten years ago.
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ii. Are they interesting? How much do we learn about them?
iii. Are their conflicts internal or external?
iv. Do they think or do they just act?
v. Do the characters learn something about themselves? Do they grow emotionally?
vi. Does the plot help us to understand them better?
vii. Is the dialogue (speech) of the characters realistic and meaningful?

c. about plot:
i. Is all the action necessary?
ii. Does the action make sense? Could the plot happen?
iii. Is the climax emotional enough to attract our interest?

d. about theme or purpose:
i. Does this story (or novel or poem) have a purpose or theme?
ii. Is that theme or purpose important enough for us to consider it?

e. about point of view:
i. Are we aware of the person telling the story?
ii. Is the person telling the story reliable? Can we believe what he says?
iii. Would the story be different (improved or weakened) if it were told by someone  

else?
7. Give good reasons for your opinions so that your reader will know whether or not he can 

trust you; give examples from the story.
8. Write your critique intelligently. Your reader will not value your judgment if he finds mis-

takes in spelling, usage, or organization. Organize paragraphs carefully and vary sentence 
patterns to make your writing interesting.

 Complete the following activity.

1.132  Choose one chapter from the novel you studied in Language Arts 1009, making certain 
that it is an important chapter for one reason or another. Reread it carefully, take notes 
on it, and arrange an outline using the instructions given. Write a two-page paper, giving 
your judgment of the writing as well as a summary of the plot and a description of the 
characters. After your paper is written, allow someone in your class to give his opinion 
of it and to “grade” your use of words, sentences, and paragraphs. Rewrite your paper, if 
necessary. Then, hand it in to your teacher. Save your outline and critique.

 Review the material in this section in preparation for the Self Test. The Self Test will 
check your mastery of this particular section. The items missed on this Self Test will indicate specific 
areas where restudy is needed for mastery.
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Match these items (each answer, 2 points).

1.01   ________ suggestive meaning or atmosphere of a word

1.02   ________ formal, general, or informal

1.03   ________ verbals used only as adjectives

1.04   ________ clauses unnecessary to the meaning of the words 
modified; they are set off by commas

1.05   ________ the history of a word

1.06   ________ clauses necessary to the meaning of the words 
modified; they are not set off by commas

1.07   ________ word endings indicating grammatical function

1.08   ________ verbals preceded by to and used as nouns, adjectives, 
and adverbs

1.09   ________ a definition no longer in use

1.010   ________ fixed word order

Write the letter of the correct answer on each line (each answer, 2 points).

1.011  Verbals ending in -ing and used only as nouns are ________ .
 a.  participles  b.  gerunds  c.  infinitives d.  inflections

1.012  Words for which pronouns stand are ________ .
 a.  antecedents  b.  connotations  c.  inflections d.  infinitives

1.013  A pronoun ending in -self and referring to the previously used noun or pronoun is _______ .
 a.  complex  b.  reflexive  c.  obtuse d.  restrictive

1.014  A pronoun ending in -self and emphasizing the previously used noun or pronoun by 

immediate repetition is ________ .
 a.  complex b.  reflexive  c.  intensive d.  compound

1.015  A sentence that contains at least two independent clauses is a ________ .
 a.  simple sentence    b.  compound sentence  

c.  complex sentence   d.  fragment
1.016  A sentence that contains one independent clause and one or more dependent 

clauses is a ________ .
 a.  simple sentence    b.  compound sentence  

c.  complex sentence   d.  fragment

a. syntax

b. obsolete

c. infinitives

d. participles

e. etymology

f. restrictive

g. connotaion

h. levels of usage

i. denotation

j. nonrestrictive

k. inflections
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1.017  Recipes, instruction sheets, and “How to” articles are types of ________ .
 a.  illustrative themes    b.  literary critiques  

c.  comparison themes  d.  process themes

1.018  A sentence that has at least one subject and one predicate and that expresses a complete 
thought is a ________ .

 a  simple sentence    b.  dependent clause  
c.  fragment   d.  prepositional phrase

1.019  Nouns, pronouns, or phrases that follow another noun or pronoun to explain it and are 
grammatically the same are ________ .

 a.  antecedents  b.  gerunds  c.  inflections d.  appositives

1.020  A theme that has a thesis supported with examples is ________ .
 a.  a process theme    b.  an illustrative theme  

c.  an instruction sheet  d.  a classification theme

Correct these sentences by underlining the error and writing the correction in the blank 
following each sentence (each numbered item, 3 points).

1.021  Characters in short storys are revealed through their actions.  ______________________________

  ______________________________________________________________________________________________

1.022  Always avoid wordyness in writing a descriptive passage.  __________________________________

  ______________________________________________________________________________________________

1.023  Choose words with precision and care.  _____________________________________________________ 

 ______________________________________________________________________________________________

1.024  The dark clouds will light as the sun lowers.  ________________________________________________ 

 ______________________________________________________________________________________________

1.025  Charles Dickens was unable, to finish his last novel.  ________________________________________ 

 ______________________________________________________________________________________________

1.026  Instead of preaching about punishment and revenge.  ______________________________________

 ______________________________________________________________________________________________

1.027  The man, who is entering that room, should be stopped.  ___________________________________

 ______________________________________________________________________________________________

1.028  Finishing the final paragraph, the introduction did not fit.  __________________________________

 ______________________________________________________________________________________________

1.029  Someone from our school always go to the district speech contest.  ________________________

 ______________________________________________________________________________________________
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1.030  Who did Ellen give that job?  ________________________________________________________________

 ______________________________________________________________________________________________

1.031  Those poems and these short story should make an enjoyable reading collection.  _________

 ______________________________________________________________________________________________

1.032  It’s a lovely book; I didn’t know that it is your’s ______________________________________________

 ______________________________________________________________________________________________

1.033  Julie went with Sarah to the supper. She was happy.  _______________________________________

 ______________________________________________________________________________________________

1.034  Losing the necklace produced a mixed result, she became old with work, but she also 

became tolerant of poverty.  ________________________________________________________________

 ______________________________________________________________________________________________

1.035  John warned, “I would wait Ellen if I were you.”  _____________________________________________ 

 ______________________________________________________________________________________________

Complete these exercises (each answer, 5 points).

1.036  Explain what is improper in the following character’s speech:  
Miss Eliot looked up from her desk. “Elizabeth, you are a precocious young woman; I find 
your most recent composition utterly super.”

  ______________________________________________________________________________________________

1.037  Explain the reason that the word flow probably does not fit in the following description: 
The sun seared the bread crust that dropped from her parched lips. She raised her 
cracked hands and pushed her flowing sleeves up her arms.

  ______________________________________________________________________________________________

1.038  Subordinate less important ideas in the following sentence: 
Charles was tired of listening to the concert and it was dark enough that his father could 
not see him so he slipped out into the lobby.

  ______________________________________________________________________________________________
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